
REDEEMER 

UNIVERSITY COLLEGE 



Charlotte Mason’s House of Education, 
Scale How, Ambleside, UK, 2009 


the Armitt 

a 

Collection 

The Charlotte Mason Digital Collection is a not-for-profit 
database created in 2009-2011 to assist scholars, researchers, 
educators and students to discover, use, and build upon the 
Charlotte Mason Collection of archives, journals and books 
housed in the Armitt Library & Museum (UK). To learn more 
about this database or to search the digital collection, go to The 
Charlotte Mason Digital Collection. 

Your use of images from the Charlotte Mason Digital 
Collection is subject to a License . To publish images for 
commercial purposes, a license fee must be submitted and 
permission received prior to publication. To publish or present 
images for non-profit purposes, the owner, Redeemer University 
College, must be notified at cmdc@ redeemer. ca and submission 
of a copy of the context in which it was used also must be 
submitted to the owner at cmdc@ redeemer. ca. Credit lines, as 
specified in the License , must accompany both the commercial 
and non-profit use of each image. 

Unless you have obtained prior permission, you may not 
download an entire issue of a journal nor may you make multiple 
copies of any of the digital images. Higher resolution images are 
available. [Low resolution (150 dpi), single copy printing is 
permitted: High resolution images for publication can be 
purchased. Please contact Redeemer University College in 
writing as specified in the License to request high resolution 
images. 

While the document originals are housed in the Armitt Library & 
Museum, Redeemer University College owns the rights to the 
Digital Images (in jpg/pdf format) of the original archival 
documents and artifacts. The original Digital Images and 
database metadata are owned and maintained by Redeemer 
University College. Multiple images are bound together in PDF 
Packages. Click here to download the latest version of Adobe 
Reader for better viewing. In the PDF, click an image thumbnail 
to view it. 

This project was made possible through collaboration among the 
Armitt Library & Museum (Ambleside, UK), Redeemer 
University College (Ancaster, Canada) and the University of 
Cumbria (UK) and with the financial assistance of the Social 
Sciences and Humanities Research Council of Canada. 


Need help? If you do not see a side-bar with image thumbnails: 

Some of the PDF packages are large and will take some time to download. A very large PDF package may open more successfully 
if you download it first to your desktop. (From inside the database record, right-click on the link to the PDF package and save the 
link to your desktop.) Once it’s on your desktop, you can open it up with a recent version of Adobe Reader . 

If you have a Macintosh with Safari, the default program to open PDFs is Preview, which does not open the PDF packets. Mac 
users need to download Adobe Reader . If this cover page appears without a list of PDF files (either at the side or bottom of the 
screen), look for a paper clip or a menu option to view attachments. If you click that, you should see a list of the pages in the PDF 
package. 

Viewing files with Linux: This works with the default PDF viewer that comes pre-installed with Ubuntu. While viewing this 
cover page in the PDF viewer, click "View" on the top toolbar, and check the box that says "Side Panel". That will bring up the 
side panel. The side panel will show only this cover page. Click the ‘arrow’ at the top of the side panel, and it will give you the 
option to view "attachments." If you click that, you should see a list of PDF files, which are the pages in the PDF package. 


Social Sciences and Humanities Conseil de recherches en 
Research Council of Canada sciences humaines du Canada 




the mental and moral training 

of CHILDREN. 

By James Welton, m.a. 

(i Continued from page 109). 

\nd first as to what we shall teach. Our aim is, in 
accordance with what I have already said, to implant ideas 
in the child’s mind which will be fruitful in good conduct ; 
ideas i.e. which will give rise to desires for what is good. 
We want, in a word, our instruction to gradually so organize 
the child’s knowledge of the world that he may see more and 
more clearly the consequences of his actions. hat then is 
the relation between the material of instruction and the child, 
which will prompt the latter to spontaneous activity in the 
direction of that subject matter ? It is that relation which we 
call interest. Interest is the basis of spontaneous action, for 
interest prompts desire for further knowledge of the subject, 
for further mastery in that department of activity. Interest, 
in other words, leads through desire to will. Interesting 
instruction is then that instruction which makes for the 
formation of character, and in its power of exciting interest 
ve find the criterion of the suitability of any study to the 
child. But the interest to be of educative value must be 
direct interest in the subject matter of instruction itself. No 
in irect interest which may be promoted by outside con- 
si erations such as the offering of rewards is of real educative 

direct int UC !I V erest ma y> indeed, pave the way for true and 
less and rvfr ^ Ut Unless ^ does so it is educationally worth- 
interest nm- 611 ' vorse ^than worthless. For not only does such 

XL llZ ^er th L Ch b ld - frUitfUl ideaS ° f a n ° ble and 

motive it adds ct ’ ^ lts a PPeal to a low and selfish 

every child’s mind^T 1 t0 tbat se ifi s h ne ss which exists in 
interest? Putin tv ° vv ^ at su bjects then do children feel 

ls general form it is evident the question 
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is unanswembie for interest is distinctly relative to the 
chi d. It depends fundamentally upon the child’s power to 
understand the subject, and this again depends upon what is 
already known of that or cognate subjects. This leads 
us to see that interest depends upon the method of teaching 
a subject quite as much as upon the subject itself. Even the 
best and most appropriate material of instruction may be 
made lifeless and uninteresting by a bad method of pre- 
senting it to the child. For if the teacher makes no use of 
what the child already knows, if the new matter is presentep 
as something altogether strange and out of all relation to the 
child and its life, then the arousing of interest is impossible ; 
for understanding of the new subject is impossible. For 
instance, to how many little ones is the teaching of reading 
made unutterably dry and repellant, because the teacher refuses 
to start from that with which the child is already familiar ? 
She neglects the fact that the child can already talk, and is 
thus familiar with words and sentences, and she plunges him 
into a new world of letters — a world utterly unintelligible 
because the letters are entirely unfamiliar to him ; he knows 
them not, he cares not for them, he sees not their use ; to him 
their purpose is all too often apparently to be instruments of 
personal annoyance and ennui. But let the teacher start 
with words and all is changed. Yes, he knows a cat, and he 
recognizes the picture of a cat ; the picture of the word cat 
then he is quite ready to welcome, for he sees where that js 
leading. His teacher, by reading, becomes acquainted with 
pretty stories, he also is on the way to attain that power. 
Thus he is interested, and his interest is increased consider- 
ably if the teaching of writing is carried on simultaneously 
with that of reading ; for now he hopes not only to bt ab e to 
gain new pleasure for himself from leading, but to a 
to communicate it to those he loves even when they are 

absent from him. . , • 

By taking. this example I do not mean it to c m 

that I consider such subjects as reading an w™ ag ever 

first subjects which should be presentee oa > no means. 

forming the main part of a child s instruction. bab j v be 

I used them only as an illustration which would probabiy be 

familiar to all of us. Reading if 

nature only means towards the a 
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i^tin themselves, knowledge. All 

knowledge ; they are ^ and aCt ual, either in the world 
true knowledge is ot ^ mindi Into this world— this world 
of matter or in tha * ° g child j s born ; the problem of his 
of a double as P eC _ hly at home in it, so as to play his 
life is to become J And th j s problem he begins to 

part in i, well and "° b b ‘l ins t0 exist. For the child is 
solve as soon ^ incessant ly seeking to know the 
essentially a > p i ac ed. And what a task it is that 

Tslt before' him! Well may we endeavour to understand 
is set uc mav a id him in its accomplish- 

is. Now at first, all is confused. Impressions of all 
kinds pour in upon him from all s.des ; it is all a chaos and 
a Chao; which is only very gradually reduced to order. Very 
soon some impressions from among the mass begin to stand 
out more prominently; they are more vivid, as, for example, in 
the case of a bright light, and consequently attract more notice 
from the child. Then as these striking impressions are re- 
peated again and again, they begin to be recognized, and the 
real acquirement of knowledge has begun. And throughout life 
it is the same general process. To know anything means to 
relate it to something already known, and the more perfect is 
this relation the more thorough is the knowledge obtained. As 
this is the fundamental point in the acquirement of all know- 
ledge, let me illustrate it a little more. For it is often assumed 
that all the knowledge we get about an object is obtained from 
the object itself, and thus we are exhorted to cultivate the 
observing powers of children in terms which would imply that 
such cultivation is the Alpha and Omega of education. But 
it is not so. If it were, then any two persons looking at the 
same object assuming their physical powers of sight to be 
equal would obtain exactly the same knowledge of it. How 
erent is the reality ! A physician and a layman both may 
see the same sick person: the object presented to their 
thprpfn 1S * er J^ ca ^ ’ t ^ le physician understands more, and 
His ntW^ a SeeS more * n patient than the layman does, 
which to th!^ nov ^ e< ^ e enables him to detect symptoms 
engineer and ^ man are sim Ply non-existent. Or, again, an 
through the sarnT^ 0 ^ no knowledge of machines pass 
The ^ame objects ff? ° f in some exhibition. 

are present to the sight of both but at 
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the end, whilst the one has 

wheels and pistons, the other has a clear comprehension of 
the machines he has seen-the wheels and pistons are to him 
related constituent parts of intelligible wholes. 

All this is obvious when it is pointed out. And the lesson 
to be drawn from it is equally obvious. It is that the only 
way of acquiring knowledge is to bring the new matter 
presented to us into relation to what we already know. The 
more we know about any department of knowledge, the more 
we understand of any fresh instance in that department which 
is brought before us. Now, this is the general process of 
acquisition in childhood and in manhood. It is this employ- 
ment of knowledge already possessed to give meaning to 
sense impressions which alone makes growth of knowledge 
possible. To take another example. I hear a shrill whistle 
— nothing else is presented to sense. Yet my existing 
knowledge enables me to interpret this whistle as a sign of 
an approaching train. I can imagine the engine, the carriages 
and their occupants ; I can picture the train's speedy journey, 
the track over which it passes, its arrival at the station with 
the attendant bustle, and much more. Of all this the simple 
whistle serves as a sign ; all this is involved in my under- 
standing of the whistle. Now, to a person who had never 
seen nor heard of a train the whistle would suggest none of 
this, it would be a somewhat unpleasant sensation of hearing 
and nothing more. U nless it was very intense then, it would 
have no interest for him — no power of attracting his attention. 
But for me it has interest, and the greater my knowledge, the 
greater that interest. If, for example, I know that the whistle 
is sounded on a train I am waiting for, and which includes 
amongst its passengers a friend whom I am anxious to see 
and whom I have come to meet, then the interest I feel in the 
whistle is enormously increased, for now it has a persona 
reference to myself. And thus it is throughout. Interest an 
power of comprehension, that is, interest an P rece 
knowledge, are inextricably bound up together. e n * 
an example of this.* A small child was taken to the British 
Museum and on its return was questioned as to u a 


* Instanced by Mr. T G. Rooper in his excellent monograph on the process o> 
squiring knowledge, A Pot of Green Feathers. 
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^h7ereat^ ize of the doormats ! Now’ 
noticed most. It was would certainly not be the 

why was this r J-“ e tQ an educated adult, and they are 
most interesting objcc ■ - ^ most beaut iful objects in the 

certainly not the had SO me previous knowledge 

museum. But the 1 relate to its past experience, 

of doormats— these b - ects in the museum it had no such 

whilst of the majority o^ impre ssion upon its mind, they 

knowledge— they ™ their very multiplicity simply caused 

were not recognized and their . there wa§ nQ 

mental con ^ s ‘ on aU this we may learn that it is no good 
;^ese a n«°» children material of knowledge in which they 
an detect no relation to what they already know. We may 
each them to memorize words and formulae, but real know- 
ledge can come only when, amidst the novelty of the new 
matter, the child can find elements of familiarity which give 
him a starting-point for his investigation of it. lhat which 
is too unfamiliar affects us not at all unless it is of a very 
startling character, when it may arouse surprise. And 
surprise is only a momentary feeling - ; it awakens the attention. 
nnUcc atfpntirm when awakened can find some point 


of familiarity on which to fasten, it does not dwell on the 
object ; it passes it by as devoid of interest. Here again 
then we see the necessity for preserving unity in education. 
Not only must we connect together in as many ways as we 
can the different kinds of knowledge we give to our children, 
but we must also connect the different elements in the same 
department of knowledge into a systematic whole. And thus 
we have found the general answer to our question as to how 
we shall teach children. Every method is good which thus 
connects knowledge, and which, as a consequence, awakens a 
true and living interest. 


And we have also found a general answer to the other 
question as to what we shall teach ; for we have found that 
t is must be determined to a large extent by what the child 
Aviu ; ai * n ^ mse ^- But perhaps on this latter point it 
f We to a little more explicit. Our object, 

worldo^tv 1S t0 t ^ le to become at home in the 

his iml r T and 0f men - T ° d “ this we must start from 
method I surrou, vlings if we wou ld follow the general 
“ 1 have itched. And our work will broadly divide 
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itself into two branches-instruction about men and instruc 
tion about things. In other words, literature and nature 
form the two grand departments of real knowledge, in which 
all children naturally take an interest. I need not bring 
forward any argument to prove that this is so. Every parent 
knows that children delight in stories and tales suited to 
their comprehension, and dealing with incidents and 
emotions which they can realize in themselves. And every 
parent knows equally well that children delight to be told 
about flowers and birds and other objects both of animate 
and inanimate nature with which they are brought into daily 
contact. Both these natural interests must be cultivated, 
for knowledge in both departments is essential to a true 
education. We are not called on to give the palm to either, 
but we may notice that literature appeals more to the feelings 
of the children, and lends itself more directly to moral 
instruction than does nature study. For by means of stories 
we can bring before the children examples of virtue in such 
a way that they are led to admire them, and are stirred up 
to desire to emulate them. And as the child gets older, 
history properly taught serves the same direct ethical 
purpose. To literature and history in chief amongst the 
subjects of instruction we must trust to fill the children with 
ideas of great and noble conduct, to cultivate in them feelings 
of sympathy and love of justice, in a word to develope interest 
in ideas of good conduct — ideas which will, when such interest 
is aroused, be fruitful and bear fruit in good and noble acts. 
The mother then, for it is the mother who is chiefly concerned 
with the early education of her children, should be always 
ready to respond to the frequent demand of the little one 
for a story, with one which will appeal to its best feelings, 
and which will stimulate its will. And that it may do this 
it is essential that it should deal with incidents such as can 
be easily pictured by the child, and should invo ve no 
reference to emotions of a more complex nature t an ie 
young and undeveloped child can experience. n * 1S 
need probably say no more. I only wish to em P asize 
opinion that such story-telling can be mad ® e ucatl ^ e 
highest sense of the word, and I would add it wi 
educative if the child is left to draw his mora or 
Encourage him to talk over the story by all means, but 
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•i hv a formal and <■ 

not spoi i y tende d to enforC ®‘ h of instruction— that in 

,6S Xn « tur* » f ^kUa more difficult one. For 
the realities of is so enormous that it is by no 

here th e wealth of mater m There 1S a temptation 

means easy to know ^ to rea lly get to know none, 

to flit from object to obje ^ beC ause the child has 

And this temptation is concentrati ng his attention, 

naturally but very little p ^ about from object to object 

and will, if left to fomself^ tQ flower in a garden. But 

like a butterfly fluting instruction will not be really 

it must not be yielded to, things tQ be done is to train 

educative, for one of g of attent ion, and to form 

this very power of con that is undertaken. On the 

the habit of thoroughness little ones into 

other hand we do not ^ \~ siderat ions can both 
premature specialis • objects of study typical 

^ ^ks^^e^reat fields^of natural knowledge. Of course, 

study, 1 am referring to children who 
have already made some progress in getting used to the 
world ; for the little one there should be no stu y, .in any 
accurate use of that term at all. Ihey may be led to notice 
the. common objects around them more and more accura y, 
and to connect them one with another. And, of course, t leir 
power of doing this is increased by the use of names. 
Do not let us be afraid of giving our children a name w 'ion 
once they have an idea of that which the name denotes 
And by this I do not mean a perfect and complete idea 
that can only come with much increase of knowledge but 

on rth f J „ 1 11 LI _ a 1 a , i.L „ M n f nl 1 1 0"Pn tl\ 


Now here a very interesting question is raised as to whether 
the names we teach first should be the more general or the 
more specific names. If, for instance, there is a rose in 
the garden, shall we tell the little one just learning to speak 
it is a rose, or shall we give it the more general name flower • 
If we do the former then the child will certainly call many 
flowers by the name rose which have no claim to that title- 
This he will do partly because he is largely unconscious of any 
except the most striking differences— a little one, for example- 
men papa and partly because in endeavouring 
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unify the world of his experience he assimilates new objects 
to those which most nearly resemble them. If then we begin 
with the specific name, we shall by-and-by have something 
to correct ; there will be something to unlearn. But if we 
begin with the general name this necessity will not arise— 
the child will call all flowers by that general name even as 
he calls all birds ‘ dickies,’ for in that case it is usual to begin 
with the more general name. Then when he notices differ- 
ences he will feel a need for more specific names, and their 
acquirement has a real educative value as enabling him to 
more perfectly organize his knowledge. Language and 
knowledge must grow together, and each is an aid to the 
other. 

The objects we should by preference lead the child tp get 
to know well are those which are continually part of his 
own experience. Let him get thoroughly at home amongst 
the surroundings of his every day life, and then he will 
gradually acquire a store of knowledge on which he can 
draw as an aid to understanding the strange, and to him 
curious, objects to be found in distant lands. A mistake is 
often made here. The every-day objects of the home life are 
passed over as containing nothing of interest, and the child 
is given a picture of some strange object which he has ne\er 
seen — say of a lion. Now the power to understand such a 
picture can only come when the child is well accustome to 
pictures of objects with which he is familiar, and e\ en t 
the picture is but a sorry substitute for the rea t g 
There is plenty to interest the child in the home surro 
ings if only they be treated intelligently. Though he of 
sees an object he knows but little about it unless he Ams 
examined it under the guidance of his mot er 
and has thought about it not only in itself, but in 

nexion with other things. . nn vour 

And lastly, for I would not trespass tong« ™ ££ 

kindness, let me urge you to make u» ° sonie thing- 
of activity. You know the boy mU into an 

mischief if nothing else °ff en \ . t0 use its hands, 
educative channel. Let the chi . 

Give it a box of paints and some brashes, «£ let 

and represent on paper some » J« wU] not be of great 
been talking with it. Ihe 
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but the doing of it will have 
artistic merit of cours6 ’ lue . For to represent an object 
had no small educative > Vc 1 carefully observed, and next 
requires first of all that J servant of the eye, and both 
trains the hand to be h * ind . Or let the child model 
to express the thought o sentations of them in paper, 

things in clay, or cut o ^ a like kind-form a regular 

All such exercises— an ucdon> an d home instruction of 

part of Kindergarten chara cter of a less systematic 

the little ones should be 

Kindergarten remarks to a close. They have 

And here I will dr^ and somew hat fragmentary 

necessarily been vel T » f th su bject I undertook to speak 
» * he ?! d a \Te HmX of time available for so 

5 T Tui I think the general principle will be clear, 
peaking, but I think t g of the child’s 

Jnify your instruction and adapUt ^ interest> 

[evelopment, using as yo • .. t ed the child 

n that way I think, if too much be not attempted, the ctnia 
rill be best prepared by its home life to enter on the more 
ystematic studies of the school, and there need be no break 
n the general educative process. Let me then 
vithashort quotation from Plutarch : “A good education 

ncluding proper instruction, is the first, second and last 
principal means by which youth become virtuous and ia PP- 9 
ind all other advantages as riches, high birth, beauty, c., 
in comparison with such an education are not wort 
striving after.” 
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OUR GIRLS. 

Part II. 

ALL intelligent parents would agree, we hope, in recognizing 
that whatever sphere a daughter may be called upon to 
occupy, it is their duty to give her as good a preparation 
for life as possible. 

What is the best preparation for life ? 

I he most perfect development of body, mind and character 
which is possible to the child and within reach of the parents. 
We must begin by insisting that we can do very little more than 
aid in developing the natural gifts, activities and faculties with 
which a child comes into the world. We can teach a child 
Greek, you object, what amount of Greek does it bring into the 
world r Yes, we can, perhaps, if it has the faculty of speech, 
of memory, of observation, of imitation — and even if it has 
all these we might only find one hundred thousandth of all 
the children of England to whom it would be possible to 
teach Greek effectively. We can teach Higher Mathematics, 
how much Euclid and Algebra does a baby bring with it 
into the world ? Well, none, we admit ; but it has the faculty 
of number. It can soon distinguish between one doll and 
two, or three or four ; and this faculty of number, so small in 
the savage that he can only in some cases count as far as the 
fingers on one hand, has been developed to such an extent b\ 
use and training that prodigies of Senior "Wranglers dazzle 
us every year, and there are born geniuses in mathematics as 
well as in any of the arts. All the same, we find minds, and 
those not of a low order, to whom mathematics are absolutely 
impossible, however inspired the teacher and however great 
the desire to learn. The power of the teacher is limited^ 
she cannot make this child a musician and that an orator— 
all she can do is to watch and discover indications o natura 
gilts, and provide favourable conditions for their ev p 
rne nt. But the teacher’s power to harm is great. 


